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\ ‘ | . OCCUPATIONAL PLANNING FOR YOUTH:
NEW DIRECTIONS FOR COUNSELING AND GUIDANCE
IN SCHOOL TO WORK ENTERPRISE

\- \ ,
) Ann M. Martin
Associate Commissioner for Occupational Planning
Bureau of Occupational and Adult Education tomn
‘ Officea of ,Educatiqn
United States of America

.,
L. Intréductiop '
A . s
Policy pldnninz by 1its very nature has two aspects; it has to tgke
account of the present and predict the *fgiture. This report is divided
into two parts that consider these requirements of policy planning.

In the first part aof the report (Section II and III), the present -
situation in counseling .and guidance is examined. While much seems to
be working well, there are a.number of{problems that persist.

Ve In the second part of the report, a futuristic planning effort of
national scope :hI: will Ye required by the potential reindustrialfi--:
~ zation of the United States i{s considered. This futuristic look is
' set forth in Section IV. Some of the expected outcomes and changes of
this long range occupational planning approach, man)y aspects of which
are already underway, are outlined in Section V.

- II. Th. Present Situation in the United States
. ‘ ~

The formal counseling and guidance system in the Unitad States is
o - - only ond of the many influences in the transition of yoyth from school
- to work. Selection of a vocition is an tndifvidual choice that depends.
' upon opportunities for choice that society, permits . among educational
- and occupational options. ‘Although there is no formal educational
polﬁ:y on how vocational choices are to be made, current practices in
education reflact the philosophy that vocaticnal planning and decisfon-
making are individual and petsonal responsibilities. Counseling and '
,8uldance {3, to a large axtent, an optional system to be used only 1if ~—

the individual wants it. .
< . .




Guidance personnel are the only profaessional group whose principal
abjective 1s to foster freedom and competency of educatfonal and/or
occupational choice. .In dotng so they draw upon the behaviora]
sciences for an understanding of the motives, {ntaerests and neads of
‘their cliegts, util{ze current occupational data and Informat{on
sources, develop {nnovative communication techniques when needed., and
attempt to assess the effectivenass of their efforss.

{

A. Guidance and Counseling Concerns

- 1. "Role - Overload

. -
Ona of the concerhs for the current guidance sySCem'is the unfeasi-
bility of the role of the gufdance or vocational counselor as currently
structured in most schools and school systems.

First, guidance personnel are routinely given too much undefined
responsibility for many peripheral aspects of students' behavior —
among thdse the usually implicit respousibility to mediate discipline
problems between students, teachers, administration, and often, - )
pParents; to '"monitor" all phases of/student progress through the school;
to deal with the personal and motivational problems of the student,
often to act as.an informal ‘and unrecognized social worker; and, often,

- to aid in the formation of -the students' future educational and occupa—~ \::)
tional .plans. ‘ - ‘

| Ly

.

2. Unrealistic Case Loads

\ .
The counselor to student -fatio in nost schools fs 450 to 1 or
moTre; no one individual could responsibly handle the average "caseload"
given to guidance staff in the typical large dchool.  The usual affect
of this "case overload” is that attentioq can only be given to pupils
vho' are either proniiiag candidates for collegiate pPlacement, or those |,
vhose. behavior 1s constdered "deviant" or "problematic” and thus
secures for them a prominent place in the concerns of the staff.

. . . .
3. Lack of Integration Into Total Program -

~ . » . '
DR A third area of concern is the anbiguous role of the counselor -
= (within the school. Often the guidance role {s not well integrated into
he educatiomal program of the administration. Some teachers look
down upon guidance personnel because they are not "real teachers,"
vhile adminigtrators are ofﬁ,ﬁ'disnppoincad that the gufdance staff are

\A\\ - {
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unable to resolve discipline lltuationgiéac greater sharing\of pro-
blems ambng school staff members {s ne ry both for constructive
change in the schools. and for the artioulation of the guidance

function with other schooling functions. '

~

B. Aims amd Goals

N\ 1. Rclationihipa W}th Other School Personnel

J/

v

There can be no improvemeft in guidapce proceddres nor in the
creasing qf its offectivaness\yithout analysis and strengthening @f
Cle role of the guidance counselor in the school, particularly in terms
of relationships with other teachers and adninistrators, .

. §
Wifether or not counselors are formally charged with any- or all of
the following roles, counselors ultimately have responsibilicy for (a)

. advising and facilitating the future scholastic experience of pupils,

(b) atding them in discovering their own vocational interests, goals

" and cempetencies, and, (¢) alding the recognition of curreant proflems

individual pupils are having -~ oftern in personal conduct, life adjust-

‘'ment, (which may necessitate conferances with other facule or with

patents) or in problems involving changes of course and program, and

the assessment of competencies or deficits through administering tesés

or referring pupils to other appropriate professionals. Greatar pro-

gress can be made in carrying out these functions when the entire-staff

participates in, agrees on, and supports the guidance role. .
\ .

2. Relationships With Tha Industry-Business-Labor Comuunity

Professional career counseling services in schools should not
attempt to function without input or feedback from its ultimate client
group - basically industry, business and labor. Hewever, this has
been, and continues to be, the case in many schools in’the United States.
Business,' industry and laBor must Be shown the advantages that more
confident and skillful potential employees, can return on the investment
of their tima in the schooling process. Counselors. and school officfals
must in turn accept that the experts on’business and industry and its
needs are bulin.aamn;i the axperts on labor and its needs are labor

officinc.

— -‘ ‘ -
Guidaice and counseling will continually be accused of "frrelevance"
unlesa linked with the eyes, ears and voices of the communities where
studegts are likely to seek further education or employment, It should

. not be tha’ responsibility guldance alone to create these.kinds of

linkages.

N
-~
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\ J. Career Guidance as Part of the Curricﬁlum

The r‘lacibnshiﬁs that students develop with teachers are perhaps
more extensive than thgse developed with any other single member of

_ the scho ataff. Although students {n a secondary school or post-

\ sgcondarg}Lnscitucion have gseveral teachers in contrast to a single
teacher for children in early elementary grades, the role of teacher
remains the one affording the most extended contact with the child

\ or youth. . '

The curriculum in any subject area, be {t music, art, literature,

mathematics, social studies, science, or physical ‘education, includes

N o references to facts and knowledge. But most students are capable of
learning more than facts and knowledge. Students ara not only better

motivated but more likely to learn when facts and knowledge relate to
’ their everyday lives and to the lives they hope to live in the future.

. o4 The integration af the curriculum with tareer guidance implications -
. - has been one way of expanding a students' ability td learn more about
"~ self, the subject matter under consideration, and the relationship of
academic knowledge to future goals and plans. Counseling and guidance

personnel have been instrumental in assuring that career development

1s facilitated through the curriculum. ;

. ~ /

1. Development of National and State Occupational Information
Systens '

L S L ) . .
¢mil ~:v o is.l - —  Bealizing the vital need for a national occupational information

: system, the United States Congress in 1976 created a National Occupa-
“tional Information Cooydinating Covmittee (NOICC) apd a system of \
State Occupational tion Cooxd{xiating Committess (SOLCCs] to
 fulffl]l this task. ¢ . ' v

"It is the prime respousibility of NOICC ta develop and implement
& national occupational information system which will meaet the needs
, of vocational programs®and employment and training programs at the
- national, State, and local levels. NOICC is not a primary data
® (~ collection agency, but is creating a structure for the inclusion of
- occupational (supply and demand) data. :

jﬁ C. . Information Mechanisms and Resources

The SOICCs are collecting occupational data and structuring it
‘a f1t the NOICC framework, in the implementation of. occupational
information systems at the State level. .The State occupational
information systems will maeet the common needs for planning and opera-
v ting programs of the State board of education and administering agencies
¥ . _ | ~j‘” . .

S ~S

.
. 8
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III.

i/ 2. Data and Career Information Systems - -

-

N .
under the emp loyment ang.training administration of the U.S. Depart-
ment gf Labor. In essence the the Occupational Information System
cm@gg;Cl 41l planning elements related to job training and job
markét needs projections so that individual States may plan for
their specific needs within the framewvork of a nationally-aggregable
data collection and {nformation system for job supply-demand pro-
Jections.

L4

‘ One of the most important elements in any career guidance program
is {nformation resources. Career Information systems have been under-
going development with support from‘cha'U.S. Office of Education,
National Institute of Education, and U.S. Depan:mpnt of Labor. There
are, basicall¥, two types of career ‘information systems which are
different in nature. One type, developed by the Department of Labor,
consists of a computerized listing of major employment opportunities
within a particular State or local area. These systems are currenciy
operating in eleven Statds. Another type of career information system "’
1s the Appalachia Educational Laboratory (AEL) model.l/ This model
does not provide actual job information data but rather provides an
orgAnizational structure for the inclustfon of career information '
Fesourcas. ‘The AEL system is comprehensive, and able to encompass
vithin its’structure all of the approximasely 13,000 distinct occupa-
tions . in the United SthQs 1dentified by the Department of Labor. 1In

' csschtc.“tho two types of career information Systems are complementary

rather than competitive.- .
) S ' . .
Probléms that Persist - : ; e “

» While almost all \young men aéd.most vomen, enter the workforce,
and while ¢xist1ng\q§:nloling.lnd guidance approaches contribute to
the general transiti from school to work, a number ‘of problems
persist. For too many §oung persons theq transitfon ts uneven or
erratic, dnd the eventual lef-modt is ineffictent. :

1. mzarly School Leavers" e

One major concern is the large nymber of "o;rly‘schoql leavers'’

or dropouts who withdraw frqm the educational system before they are
prepared to ‘assume a responsible, congtructive place in the workforce

y .

. “” - ,\
e
1/ Appalachia Educational leorlrﬁ/’,.lnc.~ Cireer Information System

Professional Manual (Bloocmington, Illinoig: MéKnight Publighing
Company, 1978). S 9 A . S

4 -/
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or in lociecy—at—Large. Each year in the United States, enough
students drop out of school to populate a city the size of San

‘Francisco. Between October 1976 and October 1977, an estimated.

870,000 youth between the ages of 16 and 24 fell i{nto this group.
A large proportion of these dropouts are from minority groups--

3lack or Hispanic--or are women. Unemployment among them s signi- ,

ficantly higher than among students who finish school. 2/ ' /
[

It is clearly profitahle fo? young people to complete Qc least.
& minimal education and training' program.. Yet, the dropout magnitude

. has not chagged appreciably over the last ten years. There are

several reasons, a number of them beyond the influence of the current
‘counseling and guidance system. Many of these young people are from

‘disadvantaged homes, from %ﬁmcs where parents are not in the work-"
e

force and where family inc 13 near or below the poverty level.
Many are from minority groups not yet 4in the working mainstream, " .
with all that accrues to this situation--lack of mastery of standard
English, and lack of the social and motivational skills related to
attaining and holding edployment. Same students:drop out because
school programs lack "relevance," or do not appear to be technologi-
cally current and integrated into their communities or employment
opportunities. Social, economic, and educational conditions such as
these are often beyond the scope of the present United States counsel-
ing and guidance systems. Recent Departmant of Labor programs to aid
early school leavers or potential early school leavers (particularly
the Youth Employment and Demonstration Projects Act of 1977) have
Placed a.great emphasis on work experience backed up by supportive

"services such as couqfoling and guidance and basic skills remediation.

‘

2. Need for qurcnt,;nformation v
. ) - . e ~

-

The task of ident1fying occupational options for post-high school
“education and vocational training grows more and more complex:- In
pyrt this is che result of obsolesence due to tcchn61031c11 progress -
and innovation, and is also due to the constantly changing mosaic of

A

occupational possibilities in any particular urban cemplex or rural
srea. Through NOICC and SOICC, a beginning has beqn made in fi1ling
this ddentification need, but has nat yet reached the state in which,
tinely information on labor market trends 'prepared ih a usable format
has become an integral part of occupafional offerings in secondary and
postsecondary educational inatitutiofi. s - '

N\

L
e ‘
3/‘O££1ci/o£-Occupational Planning, Bureau of Occupational and Aduje

Education, U.S. Office of Education, "Early School Leavers:
Position Paper,'" December 1978. . .

~ R . "

'
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37 Matching Interests and Occupational Options

Traditional categorizations of occupational "families" (including
the U.S. Office of Education's sixteen Occupational clusters) often
does not take into account the reasons for the interconnectedness of
the students' interests. This situation often results in students
being misJir-ctad with regard to the search for occupational options
vhich match their personalities, interests, talents and goals.

For examplae, studentis are often directed intg occupational
families concerned with medical treatment, with the effect that a (
student who wants to become a doctor, but can not succeed because

" of poor grades, could be codnseled into a lower-level "medical-
support” occupational ladder as though "anything medical" were her ‘
or his occupational choice, when, in fact she or 'he might be interested
in vocations that fnvolve "caring for others," (which could include °
occupations such as social worker, rehabilitation‘therapist, etc.).
Also, many OCoupations become confused in the winds of students because
they are bombarded by the media with advice to enter one of several
-very different occupations with similar sounding titles. For example,

. recent research has found students to be very confused as.-to thae -
differences between such job labels as "electronics," "engineering,"

\\"clcc:tigal contracting,” "data processing,” and "programming."
¢ F - ‘
» ¢ .0 ' V

-

4, Credibilicy of Job Options

.

There are, increasingly, problems offt:udoigp' motivation and the
credibility of job’ options which must taken into account. Though
guidance psrsounel have sensed this foi long time, emphasis must be

' placed on the fact that the mere existence of job possibilities in
the world outside of school does not mean that the studept really
believes these -opportunities do st for him. And even if he cdn be \ :
helped to see that they do exist, he nay not have'any ides of how to
~ taks advantage of them, - : f

Also,. "motivational problems" which may prevent constructive
vocational decisions actually are often the result of students making
¢ choices because of familial Pressire, or through being channelled to
‘fill‘cortlin occupational roles, which they may not really wvant, but
wWhich parants, teachers, and the general public fmpose upon them. At
other times, counseling practice Ray contribute to students' ultimate
alienation at work by not preparing them for the fragmentation,
atomism, and lpggialization viiich many jobs tnvolve,: « 7

; .
y . . . o P N L-
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In sum, because the realities of work are often 80 discrepant
from the concepts and {oformatfon which are provided, it seems S
Clear that we must f{nd Deans to give students a more realistic and
dynamfc concept of “dccupat fons than {s presently the case.

5. Preparing ﬁor\§ New Industrial Age il\ )

-

One final problem arises from cfforts;go attain the future
" while we remain tied to the past by many iptellectual, emotional,
and gconomic threads. The United States 1s entering a new i{ndus- .
% . trial age some have thae "re-industrializacion” of America. - We .
face basig qualitative and conceptual changes in the nature and
functions of che workforce, inclddipg'crdation and expansion of high
’ “ ‘ technelogy, communication, and informatio Qransf-r, and a focus on
nev energy development and usé. While the characteristics of this
®  oev.industrial society are becoming more clear, pur current counsel-
ing and guidance dystem is not fully set to prepare students “£dy
' - constructive careers In {t. It {s even less raady ko help them:.

create it. This.issue will be developed. {n/the next section.
. " AV st

® . { ‘}2 ‘ :
IV. Futuristic Policy Planning of National Scope
.‘ "' . o ) '.‘
. A. Technology Assessment and Future Economic Development
) - : . \
- The world of jobs and careers is changirg at an ever accelera-
fing rate. Technological advancgs in computers, wicroelactronics
o\ - ' and engineering are rendering many existing job classifications and
skill ‘and knowledge requirements obsolete. Some experts in the
/ "  United States bclicvc,:hgt the industrial era is at an end, and that
many functions traditionally filled by unskilled and marginally '
skilled laborers will sinply disappear. : 5

‘ : Social changes tave also been occuring at asrapid rate. Women's’
X rble in society has been changing to the point where prasently most
, . vomen wvork in a job outside the homa. Further, as a result of con-
‘ L certed efforts to reduce mex biass and sex stereotyping of jobs, mapy
'( | more femsles are chosing careers and professions vhich were tradi-
- tionally ‘held by men.
Minority and ethnic groups are'salso seeking and obtaining euploy-
T . V ment in areas whith have: lieretofore been closed to them. Counselors
o ¢ and all educators must recognize and become Rrepared to deal with
T T ‘these changes. s - '

\
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We are entering an era where vastly increased productivity may be
accompanied by a drastic decrease in the number of employees necessary
for that productivity. -Althoygh corparate output is generally thought
‘o be ~axpanding, corporate cmploymﬂntgneeds are static, or even con-
tracting. According to a recent study conducted by the Massachusetts
Institute of Technology, 66X of the new jobs generated in the United
States are generated in businesses employing twenty or less employees.3/
The skills that industry and small bustness employees will need are not
~Decessarily recognized by traditional'training or counseling programs.

Competition for existing positions in industry is increasingly
intense. It is likely that most job openings in the future will be for
managers, adaptable specialists, and human service providers. The Uﬁ&ted
Statlsvis'approaching a4 post-industrial, service-oriented economy, bdrring
- direct efforts to change tgft direction. Brock Adams, former U.S. .

Secratary of Transportation, in discussing the economics of the next
- decade, has said -that_America mpst choose bagween rebuilding {ts aging
industridl and technological base or coutinuing the movement toward a
_sexvice econotny. He believes that what we are addressing 1is nothing less
* tharl the re-industrializatfon of America. He also insists that this hew
industrial revolution will not happen by itself.4/ It is clear that this
nev industrial socilety will be very different from the one in which we
now live and work, and for which we have developed many counseling and
guldance approaches that, for all their shortcomings, nevertheless
generally accomplish the tasks for whick they were destgned. 3ut our. -
future will demand - changes 1in these approaches and systema.;émaia

lcations of entering into an era of new.techs |
example, futurists oredict that a communications

. technology revolution upon us. As it reaches its peak, many present-~
day jobs will bec obsplete. Clerical and secretarial labor be
displaced by éle¢fronic devices. Traditfonal aspects of the teaching
‘profession will alter drastically as video brings master teachers live .

via satellites”into every home. Many of the repetitive tasks performed

by factory workers will be accomplished by robots on assembly line jobs.
But, as in earlier years with aucomncion,»ndy‘jobs will be created. There
will be tha need for a large pool of persons qualified to vork with, '
repair, refit, redesign and upgrade the electronic communications and _
information processing equipment that will become prevalent in the United
States society. The question we face fn the United States, however, ts
vhether thare will be a sufficient number of individuals technologically
literate and vocationally fit to perform these ‘tasks, S S

b

The employment r
nology are immense. F

-3/ The Job Mwa&m Procesa, - Birth, David, 1979, Conducted by Massachusetts
Institute of Technology under a grant froq_:hc Economic Development Admin~
istration, Department of Commerce covering the time span between 1969 -
197s. . : ' ' -

.éf»ltﬁék Adams, "First Chrysl;r-And Then?" The New York Timus,'Scpcimbar”9:

. . o . ) .7. . . . ]\3 ) . v »A . . ) | . 1
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) Future counseling and puidance professtonals wil I have the vesponsd

-~ - bitity fon making the best assessoents possible of the et fects and con-
scquences af the teeMeological revélution and transnat fonal events on
the skills that chbi ldren, youth, and adutts will need to completa in the
chanp tny, work world. ‘ "

B. Specific Areas that Future Policy Planning must Address
‘ 1. Trnil\iu;y\\'lthh\}-'ﬁducution

Tradning is the appropriate function to employ when the instruc-
tional systew is desipned to achieve one or more tvrnin,;sl performance
object iws: r

@ -
“@r 1. where the behavior is specified; .
T . ‘ . ) R
) . 2. the situation wherein the behavior will be displayed
P ' . 18 described; and ' ‘

3. the standards for judging the behavior arg available
or 'stated.

,ﬁn_,‘ ’In\?raining—Within;Eddcation, the school becomes the workplace, in
part, wiere students lcarn the disciplines of York required for the
school te’ work transition. A critical feature of Training Within Educa-
tion is: an accountability system that indicates clearly the extent to
which sfudents are acquiring the, necessary tools to function in the.

) future society...both personal and work.

\.
2. Technological I&teracy ‘ ;

T . ) \» . As; the future industrial society developsd, there nust be a massive

2 - attack @b the educational problem of technological illiteracy to‘assure

s S that yoatth and adults obtain some mininmum level of technological com-—

. . petence'along:with educatiobal achievement. We reject the notion that

+ - - - educatim should not be concerned with practical matters such as getting
. . * a job. AT ; _ _

= ’ : ' . Frcm the available informatiorm, a major point can be derived: Women

= - in generall, like many minority groups, now have 1ittle knowledge of the
\l = . technélogy of our society. From the educational point of view, these '

Z ) . - findings 211 point to one thing: There is a need to upgrade the curricula
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offered with regard to {rs technological content (the principles aund
3ystems on which our technology ta based) and to encourage girls and
en fO0 entar a wider range of educational and sk111 training programs,
including':hoq.'yrcvtously'reserved for bo¥s and ten.
' . '

Couprehansive programs of counseling and guidance for girls and
women which pay proper attention to the life planning process need to
be insgituted in' ‘our schoola, Flonally, we must encourage the develop-
ment - print amdcnon-print educational materials to Ldbrove the image
of girls aud womdar as rational, mature human beings, ending the stereo-
typical images of womén and 8irls and providing new and enhanced role

;ggpdcls for women with varieties of life styles and occupational roles.

-

3. Rncopcilittion of Cognitive and Affective Approaches .
e 4 '

A major, brbéd shift in valups among American youth over the lasc
‘decade has been in the direction of insistence on personal fulfilment

2in one's activities--at school, socially, and at the work place. A

. clear trend exists toward the belfef that work and the work ‘place should
‘be enjoyable as well as profitabla. Counseling and guidance profession-
als must take this shift into accouht as they help prepare youth to
enter the workforce. They must develop new guidance concepts including
values, aspiracions, uniqueness of personal attributes, and expectations,
and must find new ways to integrate these concepts into the classrooms
and other school experiences of stodents. . T

]

4. Interdependence Batween School and Work

A clearly strengthening trend and one of the most encouraging
aspects of the counseling and vocational education dilemma {s the
increasing viability and suppo¥t for industry-education-labor cooperation
in revising curricula and counseling programs to include inpyt from bust~
pess and labor segments . 0f society. Joint efforts of this. sort are
already breaking down sdiis of theparriers that exist between schools
and the world of commbrce and industry. Puture planners should develop
policies that will encourage cooperation among these groups, and that
wvill provide for disseminatfon of sqgg.s:tul models of cocperation.

J I .

Expacted Outcomes and Changas - - s
o | \

A. Tdchnblogy Asl-acunn: as Providing Informatfon for Education and
Economic Development '

S
] . . , . s . .

A
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utilize outdated skflls. Education and guidance must be made aware
, of tha likely future pattern of job hiring and skill utilization.
' Educators ‘and guidance personnel must have dccess to appropriate.
), projections of man power neads. Projections of the development of
educat{on and trafining technology are needed. Technology assessment
information for these purposes depends upon the development of a
futures-oriented data base that will provide convenient, readily
comprehensible, suitably comprehenstve informat{ion about the past,
. present, and ahticipated future relevant to planning and development
in occupational education. {

A series of regional conferences are to be conducted by the U.S.
Office of Education to congider the role of education as part of the
AU economic development Strategies of states, regions and local jurisdic-
tionus. These conferences will also focus on long-range planning

foorts to divelop data bases for technology assesieenc information.

B. Improved Forecasting of Employgrﬁ Needs for Human Resources

L 4

In the rclnoi&nship of employment to education, first, business,
government and labor must gear up to do a more effactive job of fore-
casting employer's needs for human resources, ideally on 1,-3 and 5
year bases. Second, these needs must be commdnicatod. in advance, to
possible sources of supply such as schools, and other training systems,
Co meet the needs of the market place. Finally, motivaq}qn of individ-

. uals is crucial.

In carrying out this forecasting effort, g:rcslfﬁha: be placed on
the high cost of human resources vhather in the area of personnel gosts,
unemployment or underemployment,. Productivity can be increased through

v improved mechanisms for plantiing, developing, utilizing and managing
\ " people with the requisite skills, knowledges and abilities, along with
' opportunities to utilize them fn the markat place. ,

L] // . ) ..
/ LA
C. Improved Flow of Informatton for Short and Long’ Range Planning

Approaches to the gathering and analysis of data and information
are currently being rn-ovllﬂh:od, Bringing better and more reliable
. - data to bear on policy issuas at the Federal and State level is of high
> ' priority. The purpose in this analytic planning effort is to improve
: o the capacity to identify and analyize alternative courses of action and
4ct on problems of human resource urilizagion. . ’

4

.
16 : ' | -
& : ,
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D. Linkages with Communities/Local.to International

Programs of public schbols must be relavant to the real world. ‘
Though people may differ in thefr {nterpretatfon of what constitutgs
"relevance," for the guidance role, the notfon of relavance cl@arly
an:ipcs aiding young people to find ways of defining and developing
/ the talents {n a rapfdly changing and highly Cachnological soctaty;
4 society in which many {ndividuals and many groups are increasingly
apt to feel shortchanged. ’ ’

School guidance pcfsdnhol must vonsider the near community where
many students have their first experiences with occupational choice,
and the larger comnunity which may be {nternational in scope.

[ 4

E. Industry-Education-Labor Collaboration in Academic and Vocational

Fitness
N

The U.S. Office of Education currently is supporting efforts to
promote and strengthen Industry~Education-Labor (I-E-L) councils and
activities in local, State and regional areas and to provide- {nfor-
mation and data feedback on the effactiveness of these councils.

The goal of these efforts is to: (1) Establish more effective I-E-L

“mechanisms to serve as local catalysts in improving communication and
collaboration between the educational establishment and employers, and
{ (2) Insure a more effective approach to the utilization of human

y potential through better planning. >

]

hd t.}QChangio in Counksling for Women

A number of objectives have been 1d‘n:1£icd.as'of universal
importance in the career development education and guidance of women.‘
' 1. .That curricula im education at all levels be made

Televant to the changing role of women today, and that
textbooks and materials reflect non-stereotypical images
of women and girls.

-\\‘ 2. That educational television and other media snd materials
‘ ' : be developed to improve the self-image of girls and women
as rational, mature human beings. o '

3. Girls lhéuld,bc encouraged to enter a vider range of high ‘
technology and skill training programs including apprentice-
ships. ‘ ‘
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4. Vocational guidance programs for girla should bhe
nstituted fn all junfor high 4chools or "middle"
. SChOOlS . . H '
5. The secondary schools should offer specfal courses
on the roles of women {n pur soclety, '

6. Textbooks: Including preschool readers, should con-
tain role models of women and varfeties of 1ife styles. .

7. Expanded programs of basis_adult and continuing educa-
tion should be available, i{n their own neighborhoods,
for women who are young, poor, members of minority
groups, or returning to the workforce after an absence
of several years.

Sex equity efforts at the Fedefﬁl and State level to reduce sex
bias and sex stereotyving in vocational education have begun to see
some progress {n these directions. A great deal more remains to be gpne.ﬁ

G. Strengthening Job Placement Practices .

. In their recent publication, "Vocational Education and Training;

, Impact on Youth,"S/ John Grasso and John Shea suggest that job placement

In our society is accidental at best. Many youth seem to use a variety

of means to seek out a job. Those enrolled in vocational education

programs in public schools 'are often assisted in locating cmpibymenc by

their instructor who, for the most part, comes from industry and through

his ties with employers i3 able to help place his students. A number of

youngsters, both in and out of vocational programs, also register with

, Local Employment Service arm of the Unitaed States Employment and

JIraining Administration, write letters to prospective employers, respond

to the want adds fn local new papers, or utillze the contacts they make

through family and friends in Jjob finding.

. ’ ' :

No hard data are available on how many youth or adults use any
single method of findiig employment, but the recent report of the
National Commission on Unemployment and' Bmployment Statistics suggests
that out of twelve students, perhaps two find eployment through the
public employment service, fdur through the school (either an instruc-
tor or the school counselors), and six through. other means, principally
family and friends.

A ] . -

/

3/ Jobn Grasso and John Shea, Vocationil Educatifon and Training: Tmpact
on Youth, The Carnegie Foundation for the Advancement of -Teaching,

~ Berkeley, 1979.
’ \ |
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fmp{rical evidence suggests that more and more_rhe schaol

counseling programs are fncluding the functions of “Job placement as

an {mportant rold they must perform. As ‘career implications of the -
entire curriculum are interwoven into the fnatructibnal program,
schqQols are extending their joh placement energies to demonstrate
the fact that thay can play a greater role in the transition between
*school studies and the labor market., Such activitfes also demon-
strate the practical value of studies often pursued {o the past for -~
their own saka. f!

\I

Conclusion ’ ;
: [

The kinds of chnages in gufdance and counseling policy that, have
been described herein might well lead tg impraved job placement®
records and worker satisfactiam with jobs. As data and career infor-
macion systems are instituted, there will be better and more reliable
information available on job possibilitias, work experience and employ-

ment, options. This improved flow of Information could have significant .

impact on changes in curriculums so that programs of studies will ba
mote relevant and more likely to lead to jobs. '

With career and vocational guidance better integrated into the
curriculum, students' preparation for and knowledge of occupations
and their reqUirements will be lmproved. With smaller caseloads and
the support of other school personnel, counselors will have opportu-
nity to improve their techniques and build linkages with the communicy
and industry. These improvements can all help make education and
training, finding a joh and jO§ placement easier for students’to

(,achiov‘. Vs - '

. : [4
Clearly, more educational programs of high quality mist be made
"available, including expanding the technological components of the

school curriculum. The word "quality" should not be .confused with the -

sophistication of the course content, "High quality programs" are
those with adequate resources; well trained teachers who know the
.saleability of the content of their rses and can communicate .it
effactively to their students; suftable buildings; necessary income
maintenance and human services; and appropriate curricula, educational
and job placement methods. These are possible only through active,
vorking partnerships between agencies of Federal, State and local
governments, private employers and tradweassociations, labor unions,

students and par ts, and the community-at-large. .

W
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